SINCLAIR HOUSE SCHOOL
ENGLISH POLICY AND PROCEDURES
This policy, which applies to the whole Prep school inclusive of the Early Years Foundation Stage (Reception to
Year 6), is in support of the health and safety policy and the individual health and safety assessments. This
policy is publicly available on the school’s website. On request a copy may be obtained from the school’s office.

Sinclair House Schoolsstrives to ensureits pupils develop their skillsin reading, writing, speaking, listeningandspellingtoa
high standard. Pupils will be encouraged to explore and analyse a wide range of texts, with the aim of developing their
individual tastes for different genres and textual styles and, in turn, fostering an enduringlove of literature. By means of
discussions, group work, drama and role-play, pupilswilllearn to expressthemselves in a confident, creative, imaginative and
articulate mannertoavariety ofaudiences. Intheir writing, pupils will develop their skills of sentence construction, story
writingand recording ofinformation, with regard to grammatical and structural conventions, at the same time developinga
wide vocabularyand the ability to write for different purposes and occasions.

Aims and Objectives

The study of English develops children’s abilities to listen, speak, read and write for a wide range of purposes, so using
language to learn and communicate ideas, views and feelings. It enables children to express themselves creatively and
imaginatively, as they become enthusiastic and critical readers of stories, poetryand drama, as well as non-fictionand media
texts. Children gainanunderstanding of how language works by lookingatits patterns, structures and origins. Children use
their knowledge, skills and understandinginspeakingand writingwithin a variety of contexts.

The Aims of English are:

e toenablechildrentospeakclearlyandaudiblyinways whichtake account of their listeners;

e toencourage children to listen with concentrationinordertobe able toidentify the main points of what they
have heard;

e toenablechildrentoadapttheirspeechtoawide range of circumstances and demands;

e todevelopchildren’s abilities toreflect ontheir ownand others’ contributions and the language used;

e toenablechildrentoevaluate theirownandothers’ contributionswithin each English lesson, includingthrough
arange of drama activities;

e to develop confident, independent readers through an appropriate focus on word, sentence and text-level
knowledge;

e to encourage children to become enthusiastic and reflective readers through contact with challenging and
lengthy texts;

e tohelpchildrenenjoywritingandrecogniseits value;

e toenablechildrentowrite withaccuracyand meaninginnarrative and non-fiction;

e toincreasethechildren’s abilitytouse planning, draftingand editingtoimprove their work;

e todevelopspeaking, listeningand word processingskills.

The Structure of English

In KS1, Phonics (and, dependent on cohort, Y3) & Spellings, Reading and Writing are all timetabled separately. In KS2,
Spellings, Readingand Writingare alltimetabled separately. Regular opportunities for Speakingand Listeningare embedded
throughout these lessons, as well asin Drama lessons, which are taught by a specialist teacher from KS2.

English Curriculum Planning

English is a core subject in the National Curriculum. We use the National Curriculum as the basis for implementing the
statutoryrequirements of the programme of study for English. Inthe Summer term of Year 5 and Autumn term of Year 6, the
curriculum focuses on the requirements of the 11+ examinations, with a focus on past papers and thirty minute writing
compositions. We carry out the curriculum planningin Englishin two phases (long-term and medium-term).

Our medium-term plans give coverage of the main writinglenses (as defined by ‘The Write Stuff), spellings, phonics sounds
(in KS1) and class readers for each term. These plans define what we teach and ensure an appropriate balance and
distribution of workacross eachterm.

It is up to teachers how they document their weekly plans; these may be kept as a ‘traditional’ short-term plan, as a
PowerPoint, notes in a Teacher planner etc. Weekly writing plans include the specific learning objective/lenses (steps to
success) for each writing lesson. Readinglessons focus on three comprehension questions, which teachers may choose to
display on a PowerPoint, or work directly from the comprehension. Spellinglessons follow the SpellingShed, and teachers
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have the option to use these PowerPoints and resources. Phonics lessons follow Monster Phonics, and teachers have the
optiontouse these PowerPoints and resources.

Early|Years Foundation Stage (EYFS)

Sinclair House School Early Years Foundation Stage follows the Montessori philosophy, methodology and Montessori learning
programme together with the document “Development Matters inthe Early Years Foundation Stage” toinform planningin
the Nursery.The Reception class follows the National Curriculum 2014 in conjunction with the 2017 EYFS Statutory
Framework.

We encourage the development of the pupils’ abilitytolisten, speak, read and write for a range of purposes. This learning
forms the foundations for later workin English. These early experiences include givingall pupils the opportunity totalkand
communicateinarange of situations, torespondtoadults and toeach other, tolisten carefully, andto practise and extend
their range of vocabulary and communication skills. They have the opportunity to explore, enjoy, learn about, and use words
andtextina range of situations.

The EYFS covers English through the prime learning area of Communication and Language and the specific learningarea of

Literacy. The correspondingEarly Learning Goals for Communicationand Language are:

1. Childrenlistenattentivelyinarange of situations. Theylistentostories,accurately anticipating key events and respond to
what they hear with relevantcomments, questions or actions. They give their attention towhat others say and respond
appropriately, while engagedinanotheractivity.

2. Children follow instructions involving several ideas or actions. They answer ‘how’ and ‘why’ questions about their
experiences andinresponse tostories or events.

3. Children express themselves effectively, showingawareness of listeners’ needs. They use past, present, and future forms
accurately when talking about events that have happened or are to happen in the future. They develop their own
narratives and explanations by connectingideas or events.

The corresponding Early Learning Goals for Literacy are:

1. Children read and understand simple sentences. They use phonic knowledge to decode regular words and read them
aloud accurately. They also read some common irregular words. They demonstrate understanding when talking with
others about what they have read.

2. Children use their phonic knowledge to write words in ways which match their spoken sounds. They also write some
irregularcommon words. They write simplesentences which can be read by themselves and others.Some words are spelt
correctlyand others are phonetically plausible.

In the EYFS Nursery, the Montessori Language Program is used. The Montessori Language Program is a thorough foundation
for reading and writing. It uses a concrete phonics method of teaching the letter sounds in a way that is fun and multi-
sensory. The Montessori Language Program begins with creatingalanguage rich environment for children, playinggames,
singing songs and rhymes and playing rhyming games and ‘I Spy’, helping children to identify the initial letter sounds in
words. The alphabet is presented through Sandpaper Letters, the focus is on formation and identifyingwords and objects
withinitial sounds. This is supported through usinga ‘sound basket’ where a letteris introduced or reinforced and children
are askedtocollectan object from home that starts with the letter sound. Each child will work on these sounds at their own
pace. Teachingchildren letter soundsthenleads ontoword buildingwith the Large Moveable Alphabetstartingwith 3 letter
phonetic words (The pinkseries)andthen moves to 4 letter phonetic words (The blue series), the followingstepis working
with 4 letter blends (The greenseries). Eachseries is supported withrelated word lists, sentence strips and readingbooks,
creatinga step by step challenge for the child. Parallel to this, they begintoreadsight word (High Frequency Words).

In the Reception class, teachingis aligned with the National Curriculum age appropriate expectations andthe 2017 EYFS
Statutory Framework. Readingchildren are placed onto the Sinclair House School Graded Reading Scheme. Teachers match
the scheme to the reading needs of each pupil. Pupils in Reception are given a readingrecord alongwith a suitable book,
which will be completed and signed regularly by a responsible adult (parent, guardian, grandparent etc.). Spontaneous
learning opportunities, both indoor and outdoor, are provided to promote their readingskills through makingavailable a
range of fiction books within the classroom at appropriate readingages, as well as alphabet puzzles, nurseryrhyme games,
sand and water, matchingsound cards, androle play.

Pupils learn how to form letters as soon as they are able to control a pencil adequately. Much time in the Nursery and
Receptionis spentin reinforcingthe manipulative skillsneeded to form each letter singularly. Before the pupil begins to learn
to form letters it is essential todetermine appropriate grip and flexibility of hand movement. The large pencils should be
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used first since they are more readily gripped by little fingers. Children form a concrete impression of the shape of letters
through tracing Sandpaper Letters and they practice on white boards, insand trays and chalk boards. Specific teacherled
lessons and activities are presented weekly thatfocus on the sounds of the week and the writingskills, such as the parts of a
sentence, grammaror exclamation points as a wholeclass or on a smallgroup basis. Sentence writingistaught and practiced,
withthe children creatingclass books and holiday cards.Spontaneous learning opportunities, bothindoor and outdoor, are
provided to promote their writing skills through using a range of materials, chalk, paintbrushes, crayons, towriteinarange
of situations, shoppinglists, letters, stories, captions, or prescriptions. The children are encouraged toinclude writinginall
areas of learning.

To appreciate the approach in our Montessori Nursery please observe the pupils inthis area of the school and consult the
EYFS Policy, the “Statutory Framework for the Early Years Foundation Stage” (DfE: April 2017) and our internal document
Montessori Provision EYFS Links.

Writing

At Sinclair House School, pupils are givena wide range of purposes and audiences towrite for; our coverage of non-fiction,
fictionand poetry are mapped out in the whole school overview and medium term plans. Where possible, writingis givena
‘real life’ purpose e.g.sendingletters toan author or writingan article for the school newsletter. Further extended writing
opportunities are planned forin Humanities.

Teachers largely follow ‘The Write Stuff’ to deliver their Writinglessons. This is a step-by-step framework for strengthening
the teaching of writing based onthe ‘lenses’ from the ‘Writing Rainbow’. Writingis driven through sentences; these are seen
as vital as they are the buildingblocks of larger texts and pupils need suppoport to make sentences that matchthe correct
audience and purpose of the writing. Therefore, apart from when the children reach the stage of planning and editing
independent writing, the learning objective will always take onthe same form (‘To write effective sentences for our [insert
genre]’)whilst the lenses provide the success criteria (e.g. a feelingsentence, asimileandarelative clause).
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Structure of a lesson:
The structure of an English lesson following ‘The Write Stuff’ method will look quite different toa ‘traditional’ 3 part English
lesson, asdetailed inthe diagram below. Pupils, like adults, engage more with short, intensive moments o flearning thatthey

Page 3 of 8
Sinclair House School is committed to safeguarding and promoting the welfare of children and young people and expects all
staff and volunteersto share thiscommitment. Itisour aim that all pupils fulfil their potential.



canapplyimmediatey; itis accepted thatchildren mayonly write three sentencesina Writinglesson, butitis expected that
these sentences should be of a very high standard, bothinterms of content and SPAG.

Initiate:

Inthe initate section, children are drenchedin experiences which provide them with language. This is the part of the lesson
where the teacherinitiates pupil interest and engagement. This may be through drama, pictures, listeningto music/sounds,
watchingvideos or usingthesuarusesto collectwords etc. Children are required to ‘chot’ (chat and jot) with a partner, giving
them a bank of ideas to draw upon when they come to write their sentence.

Model:
Here the teacher uses ‘demonstration writing’ (verbalising the thought process that goes intowriting) as they write a model
sentence, basedarounda givenlense(s).

Enable:
Usingtheir chotting from the initiate section, chilren have a go at writingtheir own sentences, through the selected lense(s).

The above process will be repeated 2-4timesinalesson, dependent onage and cohort.

Differentiaton:

This method encourages a mastery-style approach to the teaching of writing. All children access the same workand are kept
togetherinthe same ‘writingmoment’. Partner/group talkis anintegral part of the process as well as ‘magpieing’ of strong
ideas. Support is achieved largely through mixed ability pairings or the use of resources includingwritingframes, spelling
banks or pre-prepared words and ideas to support the ‘chotting’ stage. Children who require support canalsostickmore
closelytothe teacher model, perhaps subsitutinga few words with their own choices.

Challenge isprovided through the opportunitieschildren are givento ‘deepenthe moment’ (at this pointinwriting, children
can choose their own lense to write through) and the expectation that these children will not closely follow the teacher
model. Where applicable, childrenin KS2 are expected marktheir sentence(s) with ‘DTM.’

Assessment

At the beginning of each term, children complete a ‘Cold Write’ based on a film/book/picture. At the end of the term,
children completea ‘Hot Write’ based on the same stimulus, providing teachers with evidence of progress. The whole school
writes from the same stimulus, meaningthat clear progress can be seen throughout the year groups when we hold writing
moderation meetings.

Independent writes at the end of each unit provide further evidence of progress and opportunities forassessment; these
pieces of writing should be kept in a separate book which then follows the child up through the school, documentingtheir
progress throughout the years.

Teachers assess writing on a half-termly basis usingour school trackingsystem. Writingmoderation meetings are held to
discuss assessment of writing and ensure consistency of judgements.

Targets
Childrenare givenindividualised targets in writing. Please see our targets policy for further details.

Spelling, Punctuation and Grammar

The teachingof Spelling, Punctuationand Grammar is based onthe National Curriculum (2014). Punctuation and Grammar
should not be taughtinadiscrete lesson;itis essentialthatitis taught in context, and therefore istaught within our Writing
lessons. This allows for continual, drip-feeding of grammar skills, meaning thatkey punctuation and grammarobjectives keep
beingrevisited throughout each unit.

To be able tospell correctlyisan essential life skill. When spellingbecomes automatic, pupilsare ableto concentrateon the
content of their writing, experimenting with description and style. Whilstwe note that spellingis not the most important
aspect of writing, confidence in spellingcan have a profound effect on the writer’s creativity.
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In Reception, spellingtestsstartinthe Summer term. Years 1-6 have weekly spellingtestsand discrete spellinglessons. We
use ‘The Spelling Shed’ to support our planningand teaching.

Phonics

We deliver daily discrete phonics lessons following Letters & Sounds, enabling children to decode effectively. Teachersuse
‘Monster Phonics’, a systematic multi-sensory way to teach phonics, to support theirplanning, Whilstitisdependent on
cohort, ingeneral, PhaseOne is taught in Nursery/beginning of Reception, Phase Two, Three and Four in Reception, Phase
FiveinYear One and Phase Sixin Year Two. Any additional phonicsinterventions requiredin Year 3 are led by the form
teacher.

Assessment
Please seeour phonics assessment policy.

Reading

From Receptionupto Year 2, children have regular opportunities toread 1:1 with an adult with effective questioningto
promote anin-depth understanding of the text. Questions progress from literal toinferential asthe children move up
through the school. InKS2, children aregiven greater ownership over theirreadingand are responsiblefor makingsure they
read each night. InKS1and 2, children take home a banded book whichis appropriate to theirlevel of ability. Children
progress through the scheme,and once they have completedit, have ‘free choice’ of age-appropriate reading material from
the library.

Inboth KS1 and KS2, guided readingslotsare timetabled atleast3timesa week. These should be used as the form
tutor/Englishteacherseesappropriateand mayincludewhole class guided reading, paired reading, silentreading, 1:1
readingwith the teacher.One of the sessions should promotereading for pleasure wherethe class sharestheir class text and
focuses on reading fluency. The main bulk of guided reading sessions should be focused on practisinganswering
comprehension questions (Year 1 shouldaim to start thisin Springterm). Similarto our approach to Writing, thisshould be a
slow andin-depth process. Where possible, children should be exposed tothe same textand questions; they should workin
mixed ability pairs to answer the question, before the teacher providesa model answer exposingthe ‘readingbrain’. Children
shouldthenself-assesstheiranswer against the modelanswer, editingand adapting as appropriate.

Class texts areshared on a regular basis. These areseen as purely ‘reading for pleasure’anditisthe classteacher’s
responsibilitytoensure that these area mix of fiction, non-fiction and poetry.

Many excitingand rewardingactivities arearranged in school to promote the pleasure and knowledge thatcan be gained
from books, e.g. “‘World Book Day’-where childrenareimmersed in storytelling, book discussions and the opportunity to
dress up as a book characterandshare their favourite books. The ‘Readathon’ provides children with anincentive toread
widely whilst raising money for charity. Children areallowed to use the library during selected playtimes and are encouraged
to take books out; they have ownership over this with use of personal barcodesand scanners.

Assessment:

Children have guided reading books where they record their work. They are formally assessed in reading using the NGRT
three timesayear. 7/8/10+comprehensionsare givenin Year3,4 and 5 respectively to track pupilsagainst the 11+standards
and expectations.

Handwriting

Itis paramount thatchildren are rigorously taught correctletterformation from the very beginning of their time in school. As
soonas the children are ready, they should be taught tosit properlyin order to have the correct posture for writing, hold a
pencilinthe correcttripod grip and develop a legible and joined handwriting style. The school follows Collins Treaure House,
acomprehensive progamme designed to support teachersand childrem through the stages of learning with a clear, fluent,
legible and faststyle of joined writing from the early stages to the top of the Primary phrase. Amixture of whole class, small
group andindividual teachingshould be planned for and delivered.

When children’shandwritingis fluentand cursive, they can achieve their penlicence and write in fountain pen. This can be
earned whenwritingis consistently legible, neatand fluent across all subjectsand actsas anincentive for childrento always
trytheir best with presentation.By the end of key stage 2, all children should be displaying an efficient, quick, neatand
legible handwriting style thatis effective inrecordingtheirideas.

Contribution of English to Teaching in Other Curriculum Areas
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The skillsthatchildren developin English are linked to,and appliedin, every subject of our curriculum.The children’s skills in
reading, writing, speaking and listening enable them tocommunicate and express themselvesinall areas of their workin
school.

Mathematics

English contributes significantlytothe teaching of Mathematics at Sinclair House School. Childrenin the Foundation Stage
develop their understanding of number, pattern, shape and space by talking about these areas with adults and other
children. ChildreninKey Stage 1 use mathematical stories and rhymes thatrelyonareas such as countingand sequencing.

ChildreninKey Stage 2 and 3 are encouragedtoread andinterpretproblemsinordertoidentifythe Mathematics involved.
They evaluate, explain and present their work to others during plenary sessions and they communicate mathematically
through the developinguse of precise mathematical language.

Information and Communication Technology (ICT)

The use of ICT enables children to use and apply their developingskillsin Englishina variety of ways. Younger children use
ICT as asource ofinformationand as a way of enablingthem to present their completed work effectively. Older children use
the Internet when searching for information about a different part of the world, or when using desktop publishingto design a
class newspaper. Children use the planning and proofing tools in a word processor when checking their draft work. We
encourage all childrentouse ICTas a resource for learning, wheneverthey feel itis appropriate. Eachclassis equipped with
aniPadtosupporttheuseof ICTinclass on aregularbasis.

Personal, Social and Health Education (PSHEE) and Citizenship

English contributesto the teachingof Personal, Socialand Health Education and Citizenship. We encourage younger children
to take partinclassand group discussionson topical issues. Intheir science work, theytalkabout things thatimprove their
health and about rules for keepingthem safe around the school. Older childrenresearch and debate topical problems and
events. The children discusslifestylechoices and meet and talk with manyvisitors who work within the school community.
Planned activities withinthe classroom encourage childrentowork together and respect each other’s views.

Spiritual, Moral, Social and Cultural Development

The teaching of English develops skills through which our children can give critical responses tothe moral questions they
meetintheir work. Their understanding and appreciation of a range of texts brings them into contact with their own literary
heritage and texts from other cultures. The organisation of lessons allows children to work together and gives them the
chance todiscuss theirideas andresults.

Teaching English to Children with Special Educational Needs

At SinclairHouse School we teach Englishtoall children, whatever their ability. English forms part of the school curriculum to
provide a broad and balanced educationtoallchildren. Through our English teaching we provide learning opportunities that
enable all pupils to make progress. We do this by settingsuitablelearning challenges and respondingto each child’s different
needs. Assessment against the Independent Curriculum and National Curriculum allows us to consider each child’s
attainment and progress against expected levels.

When progress falls significantly outside the expected range, the child may have special educational needs. Our assessment
process looks at a range of factors —classroomorganisation, teaching materials, teachingstyle, differentiation —sothat we
can take some additional or different actiontoenable the childtolearn more effectively. This ensures that our teachingis
matched tothe child’s needs.

Intervention through the graduated approach from the SENDCo will lead to the creation ofanIndividual LearningPlan (ILP)
for children with special educational needs. The ILP mayinclude, as appropriate, specific targets relatingto English.

To make English lessonsinclusive, teachers need to anticipate whatbarrierstotaking part and learning particular activities,
lessonsoraseriesof lessons may pose for pupils with particular SEN and/or disabilities. Soin their planning, they consider
ways of minimising or reducingthose barriers sothatall pupils can fully take partandlearn. Insome activities, pupils with
SEN and/or disabilities will be ableto take partinthe same way as their peers.In others, some modifications or adjustments
will needto be made toinclude everyone. For some activities, a ‘parallel’ activity may be required for pupils with SEN and/or
disabilities, so that they can work towards the same lesson objectives as their peers, butina different way-e.g. usingan
ICT-based means of recording information to compensate for difficulties with handwriting. Occasionally, pupils with SEN
and/or disabilities will have to work on different activities, or towards different objectives, from their peers.

Teachers provide help withcommunicationandliteracy through:
e usingtextsthatchildrencanreadandunderstand;
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e usingvisual and written materials in different formats;

e usinglCT, othertechnological aids;

e usingdictationsoftware applicationoniPads;

e usingKindle applicationincreases text size and colour backgrounds;
e usingalternative communication, suchas signs and symbols;

e usingtranslatorsandamanuenses.

Assessment and Recording

Short-term assessments that teachers include as part of everylesson help teachers toadjust their daily plans, recorded on
whole class feedforward forms. Markingin English meets the requirements of our whole school markingpolicy.

We use our trackers to continuously assessthe children against National Curriculum statements and individual targets are
generated based ontheir ongoingassessment.

Children at Sinclair House School partake inthe followingassessments;
Reception
e Baseline Assessment

KS1

e Year1 phonics screeningSummer

e Year 2 phonics screeningSummer for those who didn’t pass Year 1

e Year2 — GLCATS Assessment

e Yearl & Year2 PIE (Standardised Progress in English)

e Year1l & 2 NGRT ReadingAssessment (Autumn, Springand Summer Term)
KS2

e  GLCATS Assessment

e PIE(Standardised Progress in English)

e NGRTReadingAssessment (Autumn, Springand Summer Term)
e 7,8,10+practise papers

When assessing pupils, teachers need to plan carefully to give pupils with SEN and/or disabilities every opportunity to
demonstrate what they know and are able to do, using alternative means where necessary toenable themtoaccess the
curriculum.

GL Assessments:

Sinclair House uses the GL Assessments: Progress in English (PiE) and New Group Reading Test (NGRT) as a | evellingand
trackingassessment. These are linked tothe National Curriculum objectives and can be tracked and monitored throughout
the pupil’s time at Sinclair House. The GLCAT4 is tracked through each year group from Years 2-6. This canthen be tracked
from year to year and results are discussed between all teaching staff in formal review meetings with the Deputy and a
summarydocumentis produced each academicyear.

GL Assessment: New Group Reading Test (NGRT)

The NGRT allows the assessment of reading and comprehension in a single test, whilst providing a wealth of diagnostic
information. It provides a comprehensive overview of a pupil’s readingand comprehension ability whilst identifyingareas
where they may be experiencing difficulties, to betterinform target-setting. The overall scores broken down intoseparate
scale scores, showing how sentence completion scores compare to those for comprehension, allowing for the
implementation of better intervention strategies. Using Test 1 through to Test 4B we are able to obtain data for the age
range withinthe school 5 years to 14 years whilstat the sametime obtaining scores for pupils whose results are equivalent
to those pupils up to the age of 16 years. The added advantage is that in addition to the standard age scores and age
equivalent scores the National Curriculum levels for readingcanalso be calculated.

GL Assessment: Progress in English (PiE)
ProgressinEnglish (PiE) providesa continual assessment across the primaryand lower secondary phases. Ittests a pupil’s
readingand writingability,and has become established as the standardised English assessment of choice in many schools.

The structure and content of the group tests allow for pupils to be tested bi-annually, used summatively at the end of the
year. PiE comprises two forms. The Long Form includes open response comprehension questions and writing tasks. It is
provided with detailed markingkeys that have been rigorously moderated to guide teachers inthe markingof their pupils’
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extended written work. Thereis a Teacher's Guide for eachtest, whichincludes useful curriculum links and offers guidance
on administeringandinterpretingresults.

Resources

Thereis a range of resources to support the teaching of English acrossthe school. All English classrooms have a range of age-
appropriate support equipment and a selection of fiction and non-fiction texts. Access to the Internet is also available
throughout the school, through the classroom ‘smart board’,individual computers inthe ICTsuite and classiPads. The library
contains a range of books to support children’s individual research.

Monitoringand Review

Monitoring of the standards of the children’s work and of the quality of teachingin Englishis the responsibility of the SLT
who, alongwiththe input of the English teachingteam, evaluate the strengths and weaknesses inthe subject, andindicate
areas for further improvement. These may be turned into ‘projects’ for staff to work on. The SLT undertakes lesson
observations of English teachingacross the school.

Signed: Date: February 2021
Mrs. Carlotta T.M. O’Sullivan
Principal Review Date: September 2022
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